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Abstract: Bilingual education studies consider the fluid and dynamic linguistic repetoire of
teachers and students as helpful resources accomplishing communicative goals in real-life
context. This study examines the translanguaging practices of Chinese-English bilingual
Content and Language Integrated Learning (CLIL) classrooms in an online environment.
Data was collected through partiticpant classroom observation and interviews. Moment
analysis is employed to analyze the creativity and costs of translanguaging moments of the
stakeholders. The classroom observation demonstrated translanguaging, as a co-constructed
communicative tool, was initiated both by the teacher and students as translanguaging agents.
Specifically, peer interaction and question answering were two main contexts in which
students initiated translanguaging. And the teacher initiated translanguging in three contexts,
namely, acamedic content knowledge teaching, classroom feedback and classroom
management. Results from interviews with the teacher and students revealed that English
proficiency might be the primary factor spurring translanguaging practices. Weaker English
proficiency would lead to more active translanguaging praxis. Besides, translanguaging
forms might be mediated by socio- and cultural-linguistic factors. English is used to express
compliment and approval while Chinese will be employed to offer constructive criticism.
Lastly, the costs of translanguaging moments were furthure analyzed. It is concluded that
students’ translanguaging in the context of peer discussion lowered their cost of
communication. Through code-mixing students’ confidence in solving academic problems is
boosted and their engagement in group project is promoted as well. Teacher’s
translanguaging lowered teacher’s teaching cost and students’ learning cost whereby the
teacher-student confidence was co-constructed in this specific context. Whilst
translanguaging pedagogy is endorsed in terms of content knowledge teaching and learning,
it remains unclear whether the English proficiency is facilitated. Current research indicates it
is important to be critical of translanguaging costs in integrating content and language
learning.
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1. Introduction

Translanguaging was initially proposed as a descriptive term of different language choices between
teacher and students, such as when the language of instruction is Welsh and the language of response
is English, suggesting that this specific practice facilitating knowledge construction and problem-
solving [1]. Later, the notion of language as a noun (named languages) has been expounded as a verb
(languaging) [1]. This practical theory of language has been underpinned by an emergent body of
empirical research across various educational contexts. In particular, translanguaging has
implications for Content and Language Integrated Learning (CLIL) in bi/multilingual educational
context. Translanguaging pedagogy is defined as the process of organizing and mediating mental
processes to make meaning, gain understanding and knowledge through the dynamic and functional
integration of all linguistic resources [2]. Translanguaging pedagogy emphasizes that teachers and
students draw on all linguistic resources at their disposal to maximize their teaching, learning and
understanding potentials, thereby the multiple communicative repertoires can be maximally
recognised and valued [3].

Taken together, these findings all point to the legitimate role of translanguaging as a scaffolding
tool in bi/multilingual education. Importantly, they voiced dissents upon classroom language policy
where English was prioritized as the standard variety. However, given the fact that the testing system
relies on the fixed standard language to assess learning outcomes, the assertion of translanguaging
pedagogy was challenged [4]. Moreover, translanguaging practices in English-speaking or EMI
contexts in countries and areas like the UK, USA, India and Hong Kong have been relatively well-
documented, yet translanguaging study in Chinese mainland are under investigated. Since 2001,
Chinese-English bilingual education through CLIL has been officially promoted in mainland China.
The dual of focuses of CLIL are subject knowledge learning and language learning [5]. Whilst
translanguaging is endorsed in some classroom-based CLIL studies, its affordances in online
classroom setting are not conclusive with criticisms for not only failing to improve students’ English
proficiency, but also impeding subject knowledge learning. In response to the research gap, this study
aims to investigate explore how Chinese-English bilingual teachers and students deploy their
language repertoires through translanguaging praxis in the online CLIL contexts. Specifically, the
following questions will be addressed:

(1). In what context, teacher-initiated translanguaging will occur in Content and Language
Integrated Learning (CLIL) classrooms?

(2). In what context, students-initiated translanguaging will occur in CLIL classrooms?

(3). What prompt such translanguaging practices occur in CLIL classrooms?

(4). What consequences will such translanguaging practices lead to in CLIL classrooms?

2. Methods
2.1. Research Desgin

Case study is especially well-situated to produce context-dependent knowledge in teaching situations.
This study takes a case of online CLIL workshop in Chinese-English bilingual context as a research
field. Moment analysis is employed as the data analyzing technique. It requires data from multiple
sources [6], therefore, data was collected through participant classroom observation and interviews.
This integration of multiple data collection methods is applied to gather diverse data about the same
phenomenon [7] for a comprehensive understanding of the translanguaging practices in the focal
CLIL classrooms.

Participant classroom observation was adopted as the primary method of data collection because
observation and recording of naturally occurring data is particularly important for moment analysis
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[6]. Also, classroom observation is conducive to data collection “in a rich milieu” [8] for a “thick
description” [9] of the typical translanguaging practices among the focal online CLIL classrooms.
These observations were accompanied by detailed field notes with special attention to the discourse
of teacher-student, student-student interactions as well as teacher’s monologue where different
languages were involved. Notes were taken focusing on the specific contextual details, the
researcher’s tentative thoughts and critical reflections to guide future data collection and supplement
the analysis stage. These observing data was supplemented by interview data to enhance triangulation
[10].

Since the interview data can ‘yield direct quotations from people about their experiences, opinions,
feelings and knowledge’ [11], semi-structured interview was conducted to the teacher while
structured interviews were conducted to the students to collect data concerning language users’
reflection on translanguaging practices operated by themselves as well as by others they are
interacting with. The themes that emerged from the narratives triangulated with themes identified in
the course of the analysis of observation data.

2.2. Research Context and Participants

The focal Content and Language Integrated Learning workshop is an online project-based learning
program carried out in November, 2023 with the aim to construct the academic research competence
for students’ future in-depth studies and research in the area of education. Specifically, students were
trained to learn how to develop testable research hypothesizes, how to do a thorough literature search
and review, how to design an empirical project, collect data, critically evaluate and analyze the results,
and effectively communicate their findings in a formal project report. For the final assessment
students were required to develop an individual or group research project building on the concepts
developed in the course.

The workshop is a condensed online program with a total of 16 sessions administered over one
month with 5 sessions per week and each session lasting 90-120 minutes. Thereinto, weekly written
assignments, final written report and oral presentation were all compulsory in English. 10 sessions
were conducted with English as the only medium of instruction by a native American professor while
the rest 6 sessions were conducted with an English-Chinese bilingual teacher. The latter where the
bilingual nature of the classes made translanguaging practices possible served as the focal classes of
this study.

All participants involved in this study were Chinese-English speaking bilinguals, including one
female teacher and 16 students. Among student participants, there are 5 males and 11 females with a
mean age of 22.6, who are all major in liberal arts and preparing for the application of future education
abroad in the domain of education. The female teacher participant is a doctoral student in University
of California, Los Angeles (UCLA) majoring communication who are proficient in both Chinese and
English.

2.3. Data collection

The main data collection was a three-week focused participant observation of the online CLIL classes.
A total of 6 bilingual class sessions were observed with each session lasting 90 minutes, amounting
to 540-minutes observing data in total length. The observed classes were all videotaped and can be
downloaded through the online Ed Discussion platform  of the  course
(https://edstem.org/us/courses/48817/discussion/3893677). Semi-structured interview was conducted
to the teacher after the fieldwork for approximately one hour. It was conducted online through
Tencent Meeting, the most widely used videoconferencing application in China, and the interview
content were video recorded. The teacher participant was interviewed about what prompted her
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momentary translanguaging practices and the consequences of such moment. Structured interview
was conducted to 16 students respectively after the course on the WeChat network. The interview
questions were mainly about students’ motivations and attitudes of translanguaging in different
scenarios. Information collected also included students’ language education background, such as the
length of Chinese/English education, scores of English proficiency tests, etc.

2.4. Data analysis

The data analysis process began by transcribing the classroom and interview video using Atkinson
and Heritage’s [12] transcription conventions. All utterances that involve changing or mixing of
languages will be coded as translanguaging. “Words” served as the basic unit of analysis. Moment
Analysis [6] is employed to analyze the critical and creative translanguaging moments of the
stakeholders. According to Li [6], moment refers to a point or a period of time which affects
subsequent developments in a critical and creative way. Moment analysis focuses on the reasons
prompting momentary actions of the individual and the consequences of such performances. In this
study, the analytic attention is given to translanguaging moments between teacher and students in the
focal classes, exploring what prompted such practices and what consequences would such practices
lead to. Firstly, the author identified contexts wherein creative and critical translanguaging moments
emerge through analyzing the classroom observation data with the focus on how teacher and students
engaged in differentiated translanguaging practices. Then, the rationale behind such practices was
explored by interpreting the interview data concerning translanguaging initiators’ reflection and
reactions by translanguging receivers. Last, the contributing factors influencing translanguaging were
further investigated from analyzing how broader sociocultural, sociohistory and sociolinguistics
factors interconnect with individual translanguaging agents.

3. Results
3.1. Students Initiated Translanguaging

Based on the classroom observation, translanguaging practices initiated by students occurred in the
two contexts, namely peer discussion and answering teachers’ questions. Representative examples of
the two contexts are discussed below.

3.1.1.In the Context of Peer Discussion

Extract 1:
wo jitshi bi jigogqingxiang yd ér qgié w(‘)\ hén hdo na
01  STUl: AE L B 7] Thigher educationifi HIKMIfEsample
(I prefer higher education also I have an easy access to those
samples.)

k& mu w3 k& ngng bi jigopianxigng yi yén
02 stu2:  FHHIWREE D OGS ? Fll TESOL
(Maybe I prefer languages such as TESOL.)

J i Lé_n‘fé‘ngmibn de mou xié yin su bi rid
03 STU3: S 7 I RSN K i illphonological awareness
(Some factors in language such as the phonological awareness.)
wﬁ‘ j‘Pé de wﬁ‘ rr.{en ké y\i yongmou xié ‘cé §hi 3 U &chépg 71 1ai L““ shi zud rudnjian de fén xI
04  sTu4:  ISAHRATATOTRRAT toor WIEES AL SR Hispss BRI 4

(I reckon that we can use some tools of artificial
intelligence to test language learning outcomes.)

ni lgéi hui xiéngt‘ﬁng gui) shén me ji sh‘t\ 3 i yin ‘cé §hi de i1 sh&\xidn zai }géi i de , , shi hén dud
05  STUI: ka2 A AT 2 AR R A A TR A B R cricic RIEZ
(What other technology do you recommend? The AI technology
of voice recognition has many critics.)
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As Extract 1 shows that when students were discussing in the online group break-up rooms, their
language was Chinese-dominated. The translanguaging form was code-mixing with only English
terms embedded in Chinese utterances. Based on students’ interview responses, on the one hand, they
felt it was easier to express emotion and negotiate content knowledge using their mother tongue, since
they do not have burden to consider the accuracy of English grammar, vocabularies and pronunciation
when expressing ideas. On the other, they chose English to name terminologies which were originally
taught and acquired in English during the class sessions. They were not sure how to translate the
terms into Chinese and it was efficient to blend the English expressions directly into their Chinese
communication to support meaning-making process. Thus, students translanguaging in the context of
peer discussion lowered their cost of communication. Through code-mixing students’ confidence in
solving academic problems is boosted and their engagement in group project is promoted as well.

3.1.2.In the Context of Answering Teacher’s Questions

Extract 2:

01 TEA: Sam, could you please decode this conversation transcription between
the doctor and the patient?

02 STU: o P —T .hhh Uh:: (m) the only thing every once in a while I
get a-=(get a-) uh:

03 TEA: Sam? How about try the patient part first?

04 STU: Sorry:::The patient #AHIFLIFENKA LM (is bit difficult for
me.) FATLAEE doctor HIHRML?

05 TEA: Ok

When the students were answering the teacher’s questions during the class sessions, their
languages were English-dominated with translanguaging practices in the form of code-switching. In
Extract 2, the teacher’s request was made in English, so the student answered in English, too.
However, in Line 4 the student switched into Chinese when the question was beyond his capacity to
answer. It is suggested from this momentary performance that Chinese will be employed to express
apologetic withdrawing while English will be adopted as a formal respondence in the context of
students’ answering teacher’s questions. Students’ interview responses triangulated with this
conclusion. 13 out of 16 students found it was easier to initiate request with their mother tongue, such
as seeking for teacher’s further instruction or changing other students to answer the question.

3.2. Teacher Initiated Translanguaging

Classroom observation indicates that teacher initiated translanguaging practices in the context of
content knowledge teaching, classroom feedback as well as classroom management. The following
are discussions of representative examples of the three contexts.

3.2.1.1n the Context of Content Knowledge Teaching

Extract 3:

01l TEA: A hyphen indicates an abrupt cut-off or self-interruption of the
sound in progress indicated by the preceding letters. WIS EEEIES
RPN N B H i

02 TEA: Talk appearing within degree signs is lower in volume relative to

surrounding talk. BRIt SHNERRIAEZTELERABEEFETEER.

Teacher translanguaging practices with the form of translation emerged in the process of academic
content knowledge teaching. For instance, in Extract 3, the teacher was giving instruction in
conventions of conversation analysis transcription. She took turns to use two languages conducted
the teaching. Specifically, for each transcription convention, she employed English instruction for the
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first round of teaching and made a switchover into the corresponding Chinese translations for the
second round of teaching. The teacher said in the interview that spurring this translanguaging
pedagogy by means of translation are due to the major concern of students’ distinct English
proficiency. She disclosed in the interview, “Upon students’ registering and before the course started,
I was informed of the details of students’ English proficiency based on scores of IELTS Academic or
TOEFL iBT which indicated insufficient English language ability over half of the students. Therefore,
I administered English instructions together with subsequent Chinese translations to ensure that the
important content knowledge could be acquired by every student.” Moment analysis suggests that
teacher’s translanguaging in the form of translation lowered teacher’s teaching cost and students’
learning cost whereby the teacher-student confidence was co-constructed in this specific context. As
such, content knowledge learning was facilitated. This conclusion triangulates with students’
interview responses as 12 out of 16 students feel more at ease and 14 out of 16 students feel more
confident when the teacher implemented Chinese translations for English instructions. Additionally,
teacher’s perspectives in the interview also rendered support. The teacher perceived that with
academic terminologies and obscure theories, the research content knowledge is not readily
comprehensible to average learners. As a result, she felt more at ease when she translated English
instructions into Chinese because she did not need to worry about whether students understand her
owing to linguistic barriers.

3.2.2.In the Context of Classroom Feedback

Extract 4:

01 TEA: Yeah, it's pretty good? ME—4 @7 Z ¥ A transcribe overlapping?
(The only part you guys are missing is
overlapping.) Mt 22X NAHMFES, EREEEY doctor i EIXA 15 IS
patient ME—NEFTWCLUWH KT . (This left-side bracket means when
the doctor says this syllable, the patient’s overlapping talk
begins at the same time.)

02 TEA: But overall, you guys did an ex”cellent transcription.

It is observed that after students answering questions or after students’ report about their research,
the teacher offered feedback with translanguaging via code-mixing. As shown in Extract 4, in terms
of the selection of language for feedback, the teacher blended English terminologies with Chinese
explanation. The aim of this moment action is two folds. Firstly, the terminologies were taught in
English, hence feedback in English to keep the consistency of teaching. Secondly, as the process of
error explanation and correction is complex, Chinese is adopted to guarantee the efficiency of
communication and avoid similar mistakes. With respect to the content of feedback, interestingly,
English is used to express compliment and approval while Chinese will be employed to offer
constructive criticism. In the interview, the teacher ascribed this translanguaging motive to culturally
influenced language customs. She shared her personal experience as a bilingual, “I grew up in China
but | was seldom approved and praised in Chinese language, while I received my education in the US
and felt that English is a language easier to affirm recognition or speak highly of somebody or
something.” This moment analysis infers that translanguaging forms might be mediated by socio- and
cultural-linguistic factors.

3.2.3. In the Context of Classroom Management

Extract 5:
01  TEA: KFEE—TF, RIAAKFMAE P EEEL.

(Attention, please! Now I will go over the transcript homework
for everyone.)
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02 TEA: J‘Zg,)qlt\pdf, %%%%%EE%{%Um,%,OK A few steps,of how to proceed?
First familiarize with yourself with the notation and convention
at the last page of this document. TEARMTH SAIEEEL A SR> IERfHLAEEH
X N F RS, (Practice how to use the transcribing notations
learned in this session in your transcribing assignment.) KFEiG#
Th? (Is that Clear?)

03 TEA: FANPNHEF—MREEMMA B, (Each group is required to transcribe a class

video clip) Get it?

It has been identified that the teacher operated code-switching when she maintained the classroom
disciplines and made announcements. For example, the teacher called attention and assigned
homework in Extract 5 and she alternated between English and Chinese in the process. Moment
analysis concludes that the main purpose is to deploy students’ mother tongue to draw attention and
to ensure that the important arrangements of the class is informed to every student. By this means,
the cost of in-class and after-class students’ participation is lowered. Noticeably, the teacher also
performed code-switching when she double-checked for students’ information receiving. But this
momentary translanguaging followed irregular patterns, with the language choice at times being
English some but at whiles being Chinese. When the teacher was interviewed about the prompt of
such translanguaging practice, she reflected that she was not conscious what language she used under
such circumstances. Hence code-switching in classroom double-checking was spontaneous,
impromptu and unconscious actions while code-switching in classroom discipline maintaining and
class schedule announcing was pedagogically designed.

4. Conclusions

This study explores classroom contexts, reasons and functions of translanguaging practices by
observing online Chinese-English bilingual CLIL classes. Moment analysis was proposed to analyze
the creativity, criticality and costs of the emerged themes of transalnguaging moments in real
classroom setting. Classroom observation data suggests Chinese-dominated peer discussion and
English-dominated question answering as two translanguaging contexts for students and three
translanguaging contexts for the teacher, namely, content knowledge teaching, classroom feedback
and classroom management. Thereinto, translanguaging in content knowledge teaching was
manifested in half-and-half Chinese with English translation. Classroom feedback was offered with
English praise blended with Chinese rectification. Classroom management makes a case for the
differentiation between pedagogical translanguaging and spontaneous translanguaging. Moment
analysis reveals that students’ translanguaging lowered the cost of communication empowering
students to build confidence in solving academic problems and establish engagement in group
projects. Teacher’s translanguaging lowered teacher’s teaching cost and students’ learning cost
whereby the teacher-student confidence was co-constructed through shared identity. It is further
concluded that the English proficiency and sociocultural linguistic conventions affect translanguaging
frequency and manifestations in the focal classrooms. Critically, interview data indicates that there
was a clear-cut improvement for content knowledge teaching and learning, paritcualrly the
development of the capacity for scientific research in this case. Whereas, regarding the language
teaching and learning, specifically refers to the English proficiency in this study, the affordances
remain unclear due to a lack of pre- and post-tests targeting English language competence in the
curriculum design of the focal course. Given this, the research infers that it is pivotal to be critical of
transalnguaging in terms of linguistic development and curriculum design targeting language teaching
and learning for CLIL programs. Theoretically, the study will provide new empirical evidence that
contributes to the understanding of translanguaging in CLIL classrooms. Pedagogically, the findings
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will have implications for online teaching and learning in Chinese-English bilingual adult learners.
Future research should investigate the in a larger sample size.

References

[1] Becker, A. L. (1991) Language and Languaging. Language and Communication, 11, 33-35.

Williams, C. (1996) Secondary Education: Teaching in the Bilingual Situation. In C. Williams, G. Lewis, and C.
Baker (Ed.), The Language Policy: Taking Stock. Wales: CAl, 39-78.

[2] Baker, C. (2001) Foundations of bilingual education and bilingualism (3rd ed.). Bristol: Multilingual Matters.
Lewis, G., Lewis, Jones, B., Baker C. (2012) Translanguaging: Developing its Conceptualisation and
Contextualization. Educational Research and Evaluation, 18, 655-670.

[3] Hornberger, N., Link, H. (2012). Translanguaging in Today's Classrooms: A Biliteracy Lens. Theory into Practice.
51. 239-247.

[4] Jaspers, J. (2018) The Transformative Limits of Translanguaging. Language & Communication, 58, 1-10.

Wiley, T. G. (2020) Afterword: On Contested Theories and the Value and Limitations of Pure Critique. In
Codeswitching in the Classroom: Critical Perspectives on Teaching, Learning, Policy, and Ideology, edited by J.
MacSwan, and C. J. Faltis, 268-281. New York: Routledge.

[5] Thompson, G., Mckinley, J. (2018) Integration of Content and Language Learning. In J. I. Lionatas (Ed.), The
TESOL Encyclopedia of English Language Teaching. John Wiley & Sons, Inc, 1-13.

[6] Li, W. (2011) Moment Analysis and Translanguaging Space: Discursive Construction of Identities by Multilingual
Chinese Youth in Britain. Journal of Pragmatics,43, 1222-1235.

[71 Mason, J. (2002) Linking qualitative and quantitative data analysis. In A. Bryman and R. G. Burgess (Ed.),
Analyzing Qualitative Data. New York: Routledge, 89-110.

[8] Holliday, A. (2007) Doing and Writing Qualitative Research. London: Sage.

[9] Geertz, C. (2008) Thick Description: Toward an Interpretive Theory of Culture. In T. S. Oakes and P. L. Price (Ed.),
The Cultural Geography Reader. New York: Routledge, 29-39.

Lewis, G., Jones, B., Baker, C. (2012) Translanguaging: Origins and Development from School to Street and
Beyond. Educational Research and Evaluation, 18, 641-654.

[10] Robson, C. (2002) Real World Research (second edition). Oxford: Blackwell.

[11] Patton, M. Q. (2002) Qualitative Research and Evaluation Methods. London: Sage.

[12] Atkinson, J. M., Heritage, J. (1984) Structures of Social Action : Studies in Conversation Analysis. Cambridge

University Press.Maganioti, A.E., Chrissanthi, H.D., Charalabos, P.C., Andreas, R.D., George, P.N. and Christos,
C.N. (2010) Cointegration of Event-Related Potential (ERP) Signals in Experiments with Different Electromagnetic
Field (EMF) Conditions. Health, 2, 400-406.

71



