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Abstract: This study examines the crucial variables impacting the code-mixing behavior of 

bilingual pupils in Shanghai International School. By studying language policy, curriculum 

design, school social dynamics and social environment, family language background and 

cultural identity, the study emphasizes exactly how these components collectively form 

pupils' language method. Research findings indicate that flexible language policy and 

bilingual curriculum design encourages the spread of code-mixing, with family language 

background and cultural identity significantly influencing pupils' language preferences in 

bilingual settings. This research provides valuable insights for developing more effective 

curriculum designs and teaching strategies, aiming to optimize bilingual education and 

promote cultural integration.  
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1. Introduction 

In today's progressively varied educational setting, classrooms contain students from different 

languages and cultural histories, creating a vibrant multilingual environment. In these situations, it 

comes to be essential to recognize complicated language practices, such as code mixing.  

Code-mixing involves the seamless integration of language elements from two or more languages 

in a single dialogue or sentence, which is now a key aspect of how bilingual and multilingual 

individuals communicate [1]. This code-mixing practice is especially prevalent among multilingual 

individuals, notably in bilingual settings such as Shanghai International School. Although it has 

historically been considered as a sign of language deficiency, recent research studies have actually 

redefined code-mixing as a complicated approach that can improve the communication and cognitive 

process [2]. 

This research study utilizes a qualitative conceptual framework to examine the code-mixing 

phenomenon and placement it as the core of the evaluation. The structure stresses the connection in 

between a number of vital factors - language policy and curriculum design, social environment, 

family language background and cultural identity - which contribute to the code-mixing practices of 

bilingual pupils. With this study, the study aims to give valuable insights for educators and decision-

makers, support the enhancement of bilingual education, and promote far better learning outcomes 

and cultural integration of students in various educational atmospheres. 
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Figure 1: Qualitative conceptual framework 

Code-mixed practices are deeply rooted in an intricate network of variables, and cultural identity 

and school social dynamics play a crucial duty. These aspects straight influence the code-mixing 

through social interaction and personal expression of personal identity. Although language policies 

and curriculum content do not directly influence code-mixing, they contribute to creating an 

educational structure that encourages the emergence of this behavior. While family language 

background is not the main influence for local students, it offers a reference point and indirectly 

underscores the significance of the school environment in shaping language preferences. 

2. Background 

Code mixing, that is, the blending of aspects of two languages in discussion, is a crucial linguistic 

sensation, particularly among bilingual pupils [3]. In the past, this behavior was typically regarded as 

an indicator of language defects. Nonetheless, modern study has actually redefined it as a complex 

and very intricate language technique rooted in sociolinguistics, which is especially common in 

multilingual environments [4]. In a bilingual educational environment, children frequently use code-

mixing to meet the challenge of balancing both languages in the academic and social context. 

A number of crucial aspects have actually caused the incident of bilingual pupils's code mixing. 

School language policy and curriculum design are the primary influencing elements. Social 

interaction, consisting of peer dynamics within the school and the wider social environment, 

additionally plays an essential duty in shaping the mix of pupils' use code. Furthermore, the 

interaction between the household language environment and the institution setting better affects the 

code-mixing tendency of kids.  

Cultural identity is an additional vital element, due to the fact that trainees try to stabilize the 

protection of their cultural heritage while adjusting to the multilingual environment, which impacts 

their use code-mixing [5][6]. A much deeper understanding of these elements is crucial for creating 

instructional practices and policies to much better support bilingual pupils, improve their knowledge 

experience and cultural integration. 

Although numerous kinds of code mixing, such as insertion and intra-verbal mixing, have been 

extensively researched in the research of multilingual children, this research study mainly 

concentrates on identifying the vital aspects that drive the code-mixing behavior of bilingual pupils. 

Although etymological research offers important insights right into the complexity of code mixing, 

this research study stresses the social, cultural and instructional pressures behind these practices and 

gives a more comprehensive understanding of the phenomena in a bilingual setting. 
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3. Objectives and scope of the study 

This term paper deeply explores the reasons behind the code-mixing of multilingual and multilingual 

trainees, and studies the aspects that form this language behavior in the educational environment 

where English is utilized as the language. The study’s key objectives are: 

Analyze the main factors driving code-mixing, such as language policies, curriculum content, 

social influences, family language practices, and cultural identity. 

Investigate how school language policies and curriculum structures affect students' use of code-

mixing, particularly in environments that foster bilingual or multilingual communication. 

Explore the role of peer interactions and the broader social setting in schools, and how they 

encourage code-mixing as a means of social connection and communication. 

Assess how the language environment at home complements or counteracts the school setting in 

promoting or limiting code-mixing behaviors. 

Examine how cultural identity influences students' use of code-mixing, particularly in balancing 

cultural authenticity with adapting to multilingual contexts. The study specifically focuses on 

bilingual classrooms where English is the language being learned. The literature review will 

summarize key findings from previous research, highlight major themes, trends, and gaps in the 

literature, and offer insights for future research and educational practice. 

4. Significance of the study 

This study deeply studies the variables that advertise the code-mixing of bilingual trainees, paying 

unique interest to the educational setting with English as the target language. These findings supply 

useful understandings that can form teaching strategies and expand the understanding of bilingual 

behavior. These insights are especially pertinent to educators, decision-makers and researchers, due 

to the fact that they can influence the growth of language education programs, teacher training 

programs and curriculum design. Additionally, the research enriches the ongoing conversation on the 

effect of cultural identity and family language background on language acquisition, and motivates 

much more inclusive and situation-sensitive strategies to bilingual education. Ultimately, the research 

study intends to enhance the educational method of multilingual pupils and boost their language 

learning outcomes by growing their understanding of the complex dynamics of code mixing. 

Importance for educators, decision-makers and linguists. 

Insights on boosting language education strategies, teacher development and curriculum design. 

Assessment of cultural identity and family language background in language acquisition. 

The potential of boosting the language learning outcomes of bilingual trainees. 

5. Literature review 

5.1. Code-Mixing: definitions and types 

Code-mixing describes the practice of blending words from one language into the grammatical 

framework of another language in a dialogue. This method commonly appears in bilingual and 

multilingual class, and it is a reliable interaction tool for people discovering brand-new languages [1]. 

According to Muysken's [7] classification, scholars categorize code-mixing into various types, 

each reflecting different linguistic strategies employed by multilingual speakers. For instance, 

Insertional Mixing refers to the embedding of a phrase or a marker from one language into the 

syntactic structure of a dominant language, allowing for subtle language blending. In contrast, 

Congruent Lexicalization occurs when elements from multiple languages are interwoven within the 

same utterance, facilitating the seamless integration of linguistic features. Alternational Mixing 

involves switching at the boundaries of syntactic units in different languages, often encompassing 
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larger language fragments. Furthermore, when the grammatical structures of two languages are 

similar, Congruent Lexicalization enables the fluid amalgamation of lexical elements from both 

languages [7]. 

These classifications give an in-depth understanding of exactly how bilingual individuals browse 

and blend languages in communication, paying unique attention to the inner blending of language in 

sentence and discourse frameworks, which is the essence of code mixing. 

The existing research mostly focuses on the linguistic qualities of code mixing, but this research 

study deeply researches the key aspects that shape the code-mixing behavior of bilingual pupils, 

paying unique focus to the impact of education and learning and socio-cultural influences. This sight 

enriches our understanding of code-mixing and highlights its relevance in bilingual education. The 

following chapters will review vital aspects, such as code-mixing in bilingual courses, language 

policy, social environment, family language background and cultural identity, every one of which 

plays an important role in affecting the pattern of code mixing. 

5.2. Code-Mixing in bilingual classrooms 

The study also shows that there is a positive link between English proficiency and attitude towards 

code switching, which shows that trainees are extra likely to mix languages in a setting where they 

really feel comfortable and proficient. This reinforces the idea that the school environment plays a 

pivotal role in shaping language use among bilingual students. 

In discussing code-mixing in international schools in Shanghai, Tan [8] underscored the need to 

understand the cultural backdrop of educational policymaking to fully grasp the flexibility of 

language policies and curriculum content. As Tan pointed out, "Shanghai's educational reforms 

demonstrate responsiveness to the needs of international students and support the internationalization 

of education through flexible language policies" [8]. 

Based on Tan’s insights, this demonstrates how flexible language policies in schools enable 

students to fluidly switch between languages, creating an environment that encourages code-mixing. 

This is seen as a direct result of policies that prioritize linguistic flexibility over rigid language rules. 

Furthermore, Lam [9] clarified the regional differences in the execution of multilingual and 

multilingual education and learning plans in numerous parts of China, and pointed out that 

international schools apply these policies a lot more easily. This adaptability substantially impacts 

pupils' language choices and encourages code mixing, suggesting that Tan's adaptive concept is 

successfully utilized to meet pupils' various language needs in these environments. 

However, Gao and Ren stressed the dispute surrounding China's bilingual education policy [10]. 

These discussions not just impact the language development of pupils, however also have a 

considerable effect on their cultural identity, more complicating the dynamics of code mixing. By 

researching these numerous elements, we have a more comprehensive understanding of the factors 

that promote the code-mixed practices of Shanghai International School. 

The social dynamics within the college have significantly influenced students' use of code-mixing, 

with peer interactions playing a key role in shaping language practices. Studies indicate that students 

often engage in code-mixing to fit into social groups or adjust to different institutional settings[11].  

At Shanghai International School, where social and linguistic diversity is widespread, code-mixing 

has become a way for students to assert their identity and foster a sense of belonging. Moreover, peer 

pressure strongly affects code-mixing in multilingual groups, helping sustain social bonds[12].  

However, some groups that value linguistic purity may perceive code-mixing negatively, 

highlighting that views on this practice vary based on social and cultural contexts[13]. 

From the perspective of students, there are a number of variables that urge the use of code-mixing 

in multilingual classes. Some students locate that incorporating the first language with English, it 

improves their capability to discover and connect effectively, assists in clarifying complex ideas, and 
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enables clearer expression. Additionally, matching English with the mother tongue assists trainees in 

connecting the two languages, construct their confidence, and motivate them to actively take part in 

classroom tasks [14]. Those that value the benefits of code-mixing are more probable to use it to grow 

an inclusive learning environment where their language development is supported [15]. Consequently, 

code-mixing is a sensible device to enhance pupils' engagement, self-confidence and learning 

outcomes. 

From the viewpoint of instructors, code-mixing is considered a vital way to bridge the gap between 

students' first language and target language. Teachers can make use of elements of students' mother 

tongue to streamline complex concepts and boost understanding, so regarding produce a more 

effective learning experience [16]. This technique not just enhances understanding, yet additionally 

enhances students' self-confidence, to ensure that they can participate a lot more in classroom 

discussions. In addition, educators can teach pupils how to efficiently switch over in between 

languages, enhance metallic language awareness and assistance language acquisition. Finally, from 

the perspective of teachers, code-mixing enriches the dynamics of the class and produces an extra 

inclusive learning atmosphere. 

Code-mixing additionally advertises understanding by aiding students discuss definition and 

decrease misunderstandings when fighting with complex ideas in the target language [17]. Teachers 

frequently use code-mixing to examine understanding, give feedback, and encourage active 

participation, which aids students internalize the material [18]. Additionally, by using code-mixing 

to create an inclusive learning environment, pupils' confidence is boosted so that they can take part 

more totally in the conversation [19]. By incorporating several languages, students also cultivate a 

better awareness of metallic language, allowing them to share complex ideas better and boost their 

general understanding. These variables highlight how code-mixing can become a beneficial device to 

promote understanding and enhance finding out end results in multilingual classrooms. 

5.3. Family language background  

For local students attending Shanghai International School, the language spoken at home is typically 

Chinese, as many parents in China do not speak English. Although these students primarily speak 

Chinese at home due to the limited English proficiency of their parents, the school environment exerts 

significant influence on their language use. Specifically, the necessity to adapt to an English-

dominated educational setting and engage in peer interactions in English prompts frequent mixing of 

English into their daily communication [20]. 

The theory of cross-language highlights that bilingual individuals utilize elements from their full 

language repertoire during communication. For bilingual children, this means the language practices 

they establish at home strongly affect their inclination to mix codes. Consequently, when these 

students experience a mix of Chinese at home and English at school, they tend to combine both 

languages as a communication strategy, merging aspects of both linguistic environments [21]. 

5.4. Cultural identity 

Cultural identity plays a crucial role in shaping code-mixed practices, as evidenced by research study 

in different socio-language environments. As an example, Arab-American poets make use of code-

mixing as a powerful device to harness their dual identity, integrating various cultural elements to 

share their layered experiences. A study by Zina, Tariq, Ahmed, Arwa, Hussein and Mohammed 

completely examined this dynamic. They analyzed the way Arab-American poets make use of 

language strategies to show their dual-cultural narratives. Likewise, in Malaysia, public figures like 

Yuna use code-mixing as a way to enhance regional identification and establish contacts in the 

multicultural context discovered this topic by analyzing Yuna's public participation [21]. 



Proceedings	of	the	3rd	International	Conference	on	Social	Psychology	and	Humanity	Studies
DOI:	10.54254/2753-7048/2025.22987

123

 

 

6. Discussion 

In China, the relationship between cultural identity and language is also extremely essential. Zixi 

Jiang has actually deeply examined how Chinese learners integrate code-mixing right into their 

second language learning process, and demonstrated the dynamic interaction in between cultural 

identity and language selection in China's rapidly transforming multilingual environment. 

Nonetheless, an alternative view proposes that students may sometimes deliberately refrain from 

code-mixing to maintain the "purity" of their cultural identity. This shows that the role of cultural 

identity in code-mixing can differ widely based on personal circumstances and wider societal 

expectations. 

As evidenced by existing literary works, the school's language policy and curriculum content play 

an essential role in shaping trainees' code-mixed behavior. Nonetheless, lots of studies often tend to 

concentrate on the more comprehensive connection between these policies and general trainee 

behavior, often neglecting specific nuances in student experiences. Future study must position more 

focus on understanding just how students perceive and implement these language strategies in the 

discovering procedure. Although bilingual policies and bilingual courses produce possibilities for 

code-mixing, it is needed to discover whether they unintentionally increase anxiety or confusion, and 

just how they efficiently advertise academic success. For instance, because of social or academic 

pressure, some trainees may stay clear of using their mother tongue, which might have an unfavorable 

influence on their participation and learning experience [22]. Although code-mixing has been proven 

to help comprehend complex ideas, trainees might still stay clear of utilizing code for fear of objection 

[23]. 

The social environment inside the institution has additionally had a considerable influence on the 

code mixing, with positive and adverse effects. On the one hand, peer interaction and social pressure 

can aid pupils develop social connections and cultivate a sense of belonging with code-mixing. On 

the other hand, if some colleagues have a negative view of code mixing, students may really feel 

separated or pressured to reduce their natural language practices. This double influence highlights the 

relevance of multilingual education policies to promote an inclusive social environment, ensuring 

that trainees from various language backgrounds can fully take part without bothering with being 

marginalized because of making use of their mother tongue. 

Although it might seem straightforward, the impact of family language background on code-

mixing behavior is in fact quite complicated. Although many students mostly utilize their mother 

tongue in the house, they commonly switch over to a second language at institution, resulting in 

inconsistent language use, which may influence their emotional and mental health. As an example, 

when pupils can't utilize their mother tongue freely at school, they might feel distressed or discover 

it difficult to practice the school language in the house [24]. Consequently, more study is required to 

explore the communication between the home and school language environments and exactly how it 

impacts the total language development. 

Cultural identity likewise plays a crucial function fit code-mixed behavior. In a multicultural 

environment, code-mixing is generally a means for pupils to share and attest their cultural identity, 

showing their link with multiple cultures. Nonetheless, some students might stay clear of code-mixing 

in order to preserve the regarded "pureness" of their cultural identity, which is affected by family 

upbringing, social expectations or personal beliefs. As a result, future research studies should deeply 

study just how cultural identity connects with language usage in various language environments, and 

just how students can strike an equilibrium between expressing identification and adapting to a 

multilingual environment. Educators ought to also assist pupils understand and accept the intricacy 

of multicultural identity in a multicultural educational environment. 
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7. Conclusion 

The code-mixing of bilingual youngsters in Shanghai International School is formed by a collection 

of variables, consisting of language policy, curriculum design, social dynamic, family language 

background and cultural identity. The analysis highlights the intricate communication between these 

elements and offers insights right into the device of code-mixing in the academic context. A much 

deeper understanding of these developments can offer info for the development of even more reliable 

language plans and training techniques to far better assist multilingual and cultural diversity. 

It is very important to emphasize that this research study is based on a comprehensive testimonial 

of existing literary works, omitting empirical research studies in Shanghai schools. For that reason, 

the final thoughts attracted reflect wider patterns, however might not be able to record the details 

intricacy of the personal educational environment. In order to enhance this search for and discover 

the neighborhood effect of these aspects, future research studies ought to concentrate on thorough 

field research in Shanghai International School. Such a study will certainly not only check the general 

applicability of these conclusions, however likewise reveal school-specific dynamics, which might 

cause much more customized educational methods. 
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